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Engage and inspire students to read and comprehend a variety of social 
studies materials with the Leveled Texts for Social Studies series.  Each 
book in the series contains 15 topics that have been expertly leveled at 
four distinct reading levels.  Leveled comprehension questions follow each 
text passage to promote class discussion and to ensure students’ success.  
The primary sources included in the books create context-rich passages 
while simultaneously serving as a much-needed visual support for English 
language learners.  This combination of leveling and use of graphics makes 
differentiating social studies content quick and easy.  Included on the CD 
are full-color versions of the texts, modifiable versions of each passage in 
MS Word®, and copies of each of the primary sources used in the book. 
Leveled Texts for Social Studies is a great tool for motivating students of all 
ability levels!
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Introduction

What Is Differentiation? 
Over the past few years, classrooms have evolved into diverse pools of learners.  
Gifted students, English language learners, special needs students, high achievers, 
underachievers, and average students all come together to learn from one teacher.  
The teacher is expected to meet their diverse needs in one classroom.  It brings back 
memories of the one-room schoolhouse during early American history.  Not too long 
ago, lessons were designed to be one size fits all.  It was thought that students in the 
same grade level learned in similar ways.  Today, we know that viewpoint to be faulty.  
Students have differing learning styles, come from different cultures, experience a 
variety of emotions, and have varied interests.  For each subject, they also differ in 
academic readiness.  At times, the challenges teachers face can be overwhelming, 
as they struggle to figure out how to create learning environments that address the 
differences they find in their students.

What is differentiation?  Carol Ann Tomlinson at the University of Virginia says, 
“Differentiation is simply a teacher attending to the learning needs of a particular 
student or small group of students, rather than teaching a class as though all individuals 
in it were basically alike” (2000).  Differentiation can be carried out by any teacher 
who keeps the learners at the forefront of his or her instruction.  The effective 
teacher asks, “What am I going to do to shape instruction to meet the needs of all my 
learners?”  One method or methodology will not reach all students. 

Differentiation encompasses what is taught, how it is taught, and the products students 
create to show what they have learned.  When differentiating curriculum, teachers 
become the organizers of learning opportunities within the classroom environment.  
These categories are often referred to as content, process, and product.

 • Content: Differentiating the content means to put more depth into the 
curriculum through organizing the curriculum concepts and structure of 
knowledge.  

 • Process: Differentiating the process requires the use of varied instructional 
techniques and materials to enhance the learning of students.  

 • Product: When products are differentiated, cognitive development and the 
students’ abilities to express themselves improves. 

Teachers should differentiate content, process, and product according to students’ 
characteristics.  These characteristics include students’ readiness, learning styles,  
and interests.  

 • Readiness: If a learning experience aligns closely with students’ previous 
skills and understanding of a topic, they will learn better.  

 • Learning styles: Teachers should create assignments that allow students to 
complete work according to their personal preferences and styles.  

 • Interests: If a topic sparks excitement in the learners, then students will 
become involved in learning and better remember what is taught.
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 Introduction

How to Differentiate Using  
This Product

The leveled texts in this series help teachers differentiate social studies content for their 
students.  Each book has 15 topics, and each topic has a text written at four different 
reading levels.  (See page 19 for more information.)  These texts are written at a variety 
of reading levels, but all the levels remain strong in presenting the social studies 
content and vocabulary.  Teachers can focus on the same content standard or objective 
for the whole class, but individual students can access the content at their instructional 
levels rather than at their frustration levels.  

Determining your students’ instructional reading levels is the first step in the process.  
It is important to assess their reading abilities often so they do not get tracked into one 
level.  Below are suggested ways to use this resource, as well as other resources in your 
building, to determine students’ reading levels.

 • Running records: While your class is doing independent work, pull your  
below-grade-level students aside, one at a time.  Individually have them read 
aloud the lowest level of a text (the star level) as you record any errors they 
make on your own copy of the text.  If students read accurately and fluently 
and comprehend the material, move them up to the next level and repeat the 
process.  Following the reading, ask comprehension questions to assess their 
understanding of the material.  Assess their accuracy and fluency, mark the 
words they say incorrectly, and listen for fluent reading.  Use your judgment to 
determine whether students seem frustrated as they read.  As a general guideline, 
students reading below 90% accuracy are likely to feel frustrated as they read.  
There are also a variety of published reading assessment tools that can be used to 
assess students’ reading levels with the running record format.

 • Refer to other resources: Another way to determine instructional reading levels 
is to check your students’ Individualized Education Plans, ask the school’s 
resource teachers, or review test scores.  All of these resources should be able to 
give you the further information you need to determine at which reading level to 
begin your students.  

Teachers can also use the texts in this series to scaffold the content for their students.  
At the beginning of the year, students at the lowest reading levels may need focused 
teacher guidance.  As the year progresses, teachers can begin giving students 
multiple levels of the same text to allow them to work independently to improve their 
comprehension.  This means each student would have a copy of the text at his or 
her independent reading level and instructional reading level.  As students read the 
instructional-level texts, they can use the lower texts to better understand the difficult 
vocabulary.  By scaffolding the content in this way, teachers can support students as 
they move up through the reading levels.  This will encourage students to work with 
texts that are closer to the grade level at which they will be tested.
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The Louisiana  
Purchase

In 1682, some French explorers said a large area 
of land in the New World was theirs.  The land 
started at the Gulf of Mexico and continued 
north.  They called this land Louisiana  
(luu-ee-zee-AN-uh).  They named it after 
their king, Louis XIV.  But, the French 
people did not want to live there.  Only a 
few French people moved to Louisiana.  
They were called settlers. 

The king of France wanted Spain 
to help them in a war against Great 
Britain.  So, he gave Louisiana to Spain.  
But in 1800, Spain gave it back to 
France.  Americans were angry about 
this change.  The French would not let 
Americans store goods in New Orleans.  
New Orleans was a city in Louisiana.  
The French also did not let Americans use 
the Mississippi River.  The traders needed 
this river to move their goods. 

In 1801, Thomas Jefferson became the third 
president of the United States.  The leader of 
France was Napoleon Bonaparte (nuh-POH-lyuhn 
BOH-nuh-part).  The French had a big army.  
Napoleon might send soldiers to Louisiana.   
Jefferson did not want to go to war with France.   
He sent two men to France.  He told them to  
buy New Orleans.

The French did not want to sell only New Orleans.  They wanted to 
sell all of Louisiana.  Jefferson’s men had not expected that.  They offered 
$8 million.  France asked for $15 million.  The men agreed.  They signed 
a document called the Louisiana Purchase on April 30, 1803.  

The new land was called the Louisiana Territory (TAIR-uh-tor-ee).   
A territory is land that a county controls.  But, the land is not inside the 
country.

Thomas Jefferson
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President Jefferson was happy.  He wanted to make the United States 
larger.  Now it was twice as big!  Some people said that the land cost too 
much.  But, Congress thought that the price was right.  

The Spanish were mad.  They thought Napoleon had cheated them.  
Spain said that the United States had paid for stolen land.  Thomas 
Jefferson told them to talk to the French about it.  America would not be 
put in the middle.  Spain backed down.  It did not want to fight France.  

The United States took control of Louisiana on December 20, 1803.  
There were almost 828,000 square miles (about 2 million sq km) of land.  
The land was explored.  Maps were made.  The United States had paid 
just four cents an acre.  It was the best land deal ever made.

Comprehension Question
How large was the Louisiana Territory?
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The Westward Journey 
of Lewis & Clark

Thomas Jefferson was president.  He wanted to know everything about the 
Louisiana Territory (luu-ee-zee-AN-uh TAIR-uh-tor-ee).  Jefferson sent a group of 
men to explore the new land.  Meriwether Lewis was the leader.  Lewis asked his 
friend William Clark to help him.  Lewis also chose other men to go with him.

Lewis went to Missouri in the winter of 1803–1804.  There, he met about 
40 men.  They formed a team and spent time training.  They built boats and 
exercised.  He called his team the Corps (KORE) of Discovery.  

The team began its trip on May 14, 1804.  They planned to go northwest on 
the Missouri River.  It would take them to the Rocky Mountains.  On the other 
side were rivers.  These rivers would take them to the Pacific Ocean.

The two captains kept journals.  They wrote about the heat and storms.  They 
made maps.  The captains saw new plants and animals.  They drew pictures 
of what they saw.  They drew pictures of bison and coyotes.  They also drew 
pictures of prairie dogs and jackrabbits.  They wrote about the plants and 
animals, too. 
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By November 1804, the team reached what is now North Dakota.  
They made friends with the Mandan Indians.  They chose to stay with 
them until spring.  The team built a camp.  That winter they hired a new 
man.  He was a fur trapper.  He lived with the Mandan Indians.  He had 
a wife called Sacagawea (suh-cah-guh-WE-uh).  She was a Shoshone 
Indian.  She had a baby boy.  The two of them also joined the team.

In April 1805, the group set off on the Missouri River.  They reached 
the Rocky Mountain pass in September.  The men had never seen such 
big mountains.  They did not know how long it would take to cross them.  
At last the group made it to the other side.  They built five new canoes.  
Then they went on the Snake River.  They came to Oregon.  There, the 
river flowed into the Columbia River.

November 7, 1805, was a great day.  The group was glad.  Why?  The 
men saw that the Pacific Ocean was close. 

Comprehension Question
Name two things that Lewis and Clark  

wrote about in their journals.

St. Louis, Missouri
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Lewis & Clark  
Return Home

On March 23, 1806, Meriwether Lewis, William Clark, and their team 
started for home.  At first they took the same path.  But after they crossed 
the Rocky Mountains, the group split up.  Lewis went north.  He traveled 
on the Marias (muh-RI-uhz) River.  Clark came back by the Yellowstone 
River.  The team met again at the Missouri River.  From there they stayed 
together.  They followed the same path home.

The team stopped at the Mandan village.  Sacagawea and her family 
stayed there.  The team was sad to say goodbye to Sacagawea.  She was 
very brave.  She saved things when their boat turned over.  She also 
got horses from an Indian tribe.  The team used the horses to cross the 
mountains.  The team knew that Sacagawea helped to make the trip a 
success.

At last, the team reached St. Louis.  It was September 23, 1806.  The 
trip was dangerous.  The team had covered 7,689 miles (12,400 km) of 
wilderness.  People cheered for them.  The trip took almost two-and-a-half 
years.  A lot of people had thought that they were dead.
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Congress gave each man a 320-acre 
plot of land in the West.  They also 
got paid twice as much as they had 
expected.

William Clark got married and 
had children.  He also adopted 
Sacagawea’s two children.  He 
died at the age of 68.  Meriwether 
Lewis had trouble after the trip.  
He was not happy.  He had 
problems with money.  He could 
not find a job he liked.  Sadly, he 
killed himself in 1809.

The team had hoped to find a water 
path from the Mississippi River to the 
Pacific Ocean.  There was no such path.  
But their trip was still a success.  Why?  
So much new information was learned.  
The captains had drawn maps.  And, their 
logs told Americans about more than 300 

new plants and animals. 

Lewis and Clark claimed the Pacific 
Northwest for the United States.  Now, the 

nation went from coast to coast.  This sparked 
a time of growth for the United States.  Fur 
trappers and settlers went into the new land. 

Comprehension Question
The men did not find the water route to the 
West, so why was this trip still a success?   

List two reasons.

Meriwether Lewis

William Clark
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